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For a long time, development psychologists have been focused on how caregivers, including parents, impact the development of the child. However, discovering an actual cause or effects relationship between parents' specific needs and the child's future behavior has proven to be complicated. Some children brought up in dramatically dissimilar environments may later grow up and remarkably have the same personalities. On the other hand, kids who shared a typical home and were brought up in similar domains may have different characters. Despite these uncertainties, researchers have found a correlation between parenting style and the impacts these styles may have on children. Some studies even suggest that these effects may carry into adulthood behavior (Bornstein, 2017). In the 1960s, Baumrind Diana, a psychologist, researched more than a hundred pre-school age children. Employing parental views, naturalistic observation, among other research-methods, she discovered some essential dimensions of parenting. The dimensions include warmth, disciplinary strategies, communication styles, nurturing, control, and maturity. Based on the above measurements, Diana suggested that most parents show one of the three kinds of parenting. Later studies by Martin and Maccoby suggested adding a 4th style of parenting. It is important to note that each kind of parenting has a different impact on the child's behavior. The four kinds of parenting are Authoritarian parenting, uninvolved parenting, permissive parenting, and authoritative parenting.
[bookmark: _GoBack]Beginning with the authoritarian style of parenting, research suggests that children are always expected to follow the stringent and strict regulations put in place by their parents in this parenting style. Failure to observe such regulations results in discipline without these parents explaining the specific reasoning behind the regulations. If asked to give reasons, the parents reply, ''because I commanded so''. While such parents' have extreme demands, they aren't very responsive to their kids. They expect their kids not to make errors but instead behave exceptionally. Yet, they provide little or no direction about what their kids should avoid or do in the foreseeable future (Bornstein, 2017). Children's mistakes are punished quite harshly most of the time, yet kids are left to wonder precisely what they might have done wrong. Baumrind argues that such parents are status-oriented, obedient, and expect their rules to be followed later without giving explanations. These parents are more so described as dictatorial and oppressive. Their approach is that of sparing the rod and spoiling the child. Consequently, the Authoritarian style of parenting leads to proficient and obedient children, but they rank pretty low in self-esteem, competence, and happiness. 
In the second type of parenting, Authoritative parenting, research concludes that just like authoritarian parents, the authoritative parenting style establishes guidelines and rules that their kids are expected to abide by. The only difference between the two is that this style of parenting is more democratic. Authoritative parents are said to be responsive to their kids and are always willing to answer questions. Such parents expect much from their kids, but they provide adequate support, feedback, and warmth. When their children fail to abide by the rules, these parents are much more forgiving and nurturing rather than punishing. Baumrind argues that parents impart and monitor clear standards for their children's conduct (Diana, 2016). They are more assertive but not restrictive and intrusive. Their methods of discipline are supportive. They want kids to be socially responsible as well as decisive, cooperative, and self-regulated. The combination of support and expectation helps kids of authoritative parents grow up with self-regulation, self-control, and independence. These children grow up to be successful, capable, and happy.
Thirdly, permissive parents, who are sometimes called indulgent parents, make fewer demands of their kids. These parents rarely punish their kids since they have shallow expectations of self-control and maturity. According to Diana, this type of parents are much more responsive rather than demanding. These parents are lenient and non-traditional, don't need mature behavior, avoid confrontation, and allow considerable self-regulation (Diana, 2016). They are generally communicative and nurturing with their kids, often acting as friends rather than parents. Children of permissive parents rank low in self-regulation and happiness. Such children are likely to encounter problems with authority and are likely to do poorly in school.
In addition to the above styles of parenting is the uninvolved kind of parenting. They are also referred to as neglectful parenting. This style is characterized by very little communication, low responsiveness, and few demands. While such parents fulfill the children's basic needs, they are detached from the lives of their children. They make sure that their children have shelter and are well fed but offer no or little guidance or support to their kids. Such parents may neglect or reject their children's needs (Martin & Maccoby, 2016). The children subjected to this kind of parenting style lack self-control, are very less-competent than their age mates, and have relatively low self-esteem.
Switching gears, there are different types of caregivers ranging from family caregivers to volunteer, informal, private, independent, and professional caregivers. Despite their numerous varieties, caregivers have similar desires to help children, and all of them have both negative and positive effects on a child's development during early childhood and infancy. Briefly, I will look at daycare children's' behavior and the difference between children who are taken care of at home and children in daycare.
Firstly, there is sufficient proof suggesting that kids who stay at home can get individual attention from their parents, which helps them develop strong bonds between themselves and their mothers. Based on Less, 2016 research, 70% of kids were found to have a weaker bond with their parents, and approximately 90% of kids who have behavior issues did not have a strong mother-child bond in the first twenty-four months. Thus it is pretty clear that children taken care of at home receive more attention aiding their social and emotional development in the future. Another argument against daycares is that it harms a child's behavior. This is because daycares are composed of many children from different families with different education and cultures. When these children interact during playtimes, they may adopt specific misbehaviors that may be carried over to their future lives.
 Despite these challenges, some parents believe that taking kids to daycares may be much more beneficial to them than taking care of them at home. They think that taking them to daycares prepares them physically and psychologically for school. They believe that children learn discipline, how to shear, and problem-solving. Besides, children attending daycare gain the ability to communicate with their peers properly; hence they easily interact socially, unlike those who stay at home who cannot recognize numbers or interact socially (Commodari, 2015). Although taking care of kids at home and taking them to daycares may have negative and positive effects on children, they have one similar characteristic; they both expose children to different experiences that later impact their development in infancy and childhood.
Early childhood education dates back to the 1800s with the first development of a private-kindergarten. It wasn't until the late 1920s when in-depth research of early childhood education started with Piagets' work explaining the stages of a child's development. Later in the 1960s, head start programs were initiated with Urie Bronfenbrenner's help to develop a children's kindergarten. Urie intended to provide a quality education that would encourage children's cognitive development by offering a slightly lower child-adult ratio with hands-on professional teachers, support staff, and activities. In the late 1980s, women began working. During this period, early childhood classes were primarily placed on children who spent a half-day, five days a week, and were taught to socialize, read to, paint, and develop skills. Researches in early childhood education decided to analyze further the sort of learning taking place in classrooms as more of these programs emerged. That societal shift led to a hike in early childhood education standards. Researchers suggest that early childhood has a significant effect (Commodari, 2015). Many studies have revealed that care programs and early education have a huge, positive impact on cognitive development. It has also been found positive on socio-economic families that suffer from disadvantages. Speaking of a child's necessary skills, it is crucial for the kid these at an early age so the kid can master the day-to-day requirements needed. As children may improve in their social-skills, early childhood education provides them with that opportunity/chance. This is when they begin to understand the significance of sharing their words and developing relationships that support them.  It is also when they are faced with emotional and behavioral issues when they learn to become independent and solve problems. Early childhood hood education guides the children on how to act and navigate through this stage.
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